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Abstract: This study examines the application of the IRF framework in classroom discourse analysis, focusing on
high-quality primary school English lessons. By transcribing classroom interactions and systematically analyzing sequenc-
es, the research categorizes classroom discourse into three types. Combining both quantitative and qualitative methods, the
study underscore the importance of the IRF structure in maintaining classroom order, enhancing student participation, and
supporting cognitive and linguistic development. This research provides valuable insights for optimizing teaching practices
and demonstrates the practical benefits of the IRF framework in improving teaching quality.
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1. Introduction
1.1 Background of the Study

Classroom discourse analysis is a key area in educational linguistics, with the IRF framework, initially proposed by
Sinclair and Coulthard, serving as a vital tool for studying teacher- student dialogue sequences.[1][2] This framework
systematically categorizes classroom discourse into three key phases: teacher Initiation, student Response, and teacher
Feedback, thereby offering a structured approach to analyze the implementation of teaching strategies and the scaffolding of
learning support.

1.2 A Brief Review of the Related Studies

Extensive research has been conducted on the application of the IRF framework in various educational settings. Nassaji
and Wells have demonstrated that the IRF structure can promotes cognitive engagement and critical thinking among students.
[3][4] Zhang has explored the IRF structure in English as a Foreign Language classrooms, underscoring its significance in
enhancing language acquisition and classroom management.[5] Huang Shan has identified the IRF framework as a potent
tool for classroom analysis.[6] Wu Zhihua and Zhou Xihuan have proposed that analyzing dialogue structure and patterns
using the IRF framework allows for assessing teaching effectiveness. Strategies such as optimal matching, generative
coordination, and information placement can be employed to enhance dialogue effectiveness.

1.3 Research Gap

While existing studies have demonstrated the efficacy of the IRF framework in fostering interactive learning
environments and deepening student understanding, significant gaps remain in its application to primary school English
education, particularly within high-quality model lessons. Previous research has predominantly examined general classroom
settings, neglecting the distinctive pedagogical strategies and interactional dynamics characteristic of exemplary lessons—
those marked by innovative methodologies and elevated student engagement. Furthermore, although secondary and higher
education contexts have received substantial attention, primary education remains unexplored. Current studies offer limited
practical guidance for the professional development of primary school English teachers.[7]

1.4 Research Questions

Thus, this study aims to employ the IRF framework to analyze a high-quality primary school English lesson. Specifically,
this study seeks to uncover key pragmatic features inherent in such settings, such as how teachers use questioning strategies,
feedback moves, and discourse markers to guide interaction and facilitate effective learning. The research will explore the
following questions:

How is the IRF structure manifested in a high-quality primary school English lesson?

What pragmatic phenomena characterize teacher-student interactions in this context?

How do these interactions contribute to the overall effectiveness of the lesson?

By contributing to a deeper understanding of classroom discourse and its implications for pedagogical practice, this
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study seeks to bridge the gap between theoretical frameworks and practical applications, demonstrating the relevance and
applicability of the IRF model in contemporary educational settings.

2. Theoretical Foundation
2.1 A Brief Introduction of the Theory

The IRF framework, introduced by Sinclair and Coulthard, is a foundational model for analyzing classroom discourse.
[2] This model dissects teacher-student interactions into three primary moves: Initiation, Response, and Feedback. The
IRF framework’s strength lies in its ability to uncover the underlying patterns and structures of classroom interaction,
offering insights into the dynamics of teaching and learning processes. By categorizing dialogue into these three moves,
researchers can systematically analyze how teachers guide, assess, and facilitate student learning. This framework also helps
to understand how students participate and engage in the educational process.[1][3]

2.2 Analytical Categories Used in the Study

This study employs the IRF framework to analyze classroom discourse, utilizing specific analytical categories. Initiation
refers to the teacher’s act of starting a dialogue, such as posing a question or giving a directive. Response is the student’s
reaction, which can be a verbal answer or a non-verbal gesture. Feedback is the teacher’s evaluation or commentary on
the student’s response. This tripartite structure provides a robust tool for examining the flow and structure of classroom
communication, shedding light on the roles and functions of each participant within educational settings. By analyzing
these categories, we can gain a deeper understanding of the pedagogical strategies employed in high-quality primary school
English lessons and their impact on student learning outcomes.[4][5]

3. Method/Analysis
3.1 Data Collection

The data for this study were drawn from a publicly available video of a high-quality primary school English lesson.
Ten representative segments were selected for detailed analysis. This comprehensive dataset provides a solid foundation for
examining the IRF structure and its impact on effective teaching and learning.

3.2 Procedures of Analysis

First, ten representative segments were selected from the full classroom video. These segments were transcribed
verbatim. Next, each IRF sequence within the transcribed excerpts was identified and coded. The frequency and distribution
of the different IRF sequences were then quantitatively analyzed to reveal patterns and features of classroom interaction.
Finally, the results were interpreted in relation to the research questions.

3.3 Analysis of Classroom Discourse Transcript

Turn 1

T: OK, class begin.

S: stand up.

In the turn, the teacher initiates the discourse by directing the class to begin, asserting a clear directive role. The student’s
response, “stand up,” follows directly, illustrating a simple initiation- response pattern in the IRF framework. This turn marks
the start of classroom activities, highlighting the teacher’s control and the students’ compliance, ensuring a smooth transition
into learning tasks. Such turn is crucial for maintaining order and ensuring effective classroom management.

Turn 2

T: Good morning, boys and girls.

S: Good morning, teacher.

In the turn, the teacher initiates a greeting sequence, addressing the class with a salutation. The student’s response,
“Good morning, teacher”, adheres to the expected norm of reciprocating the greeting. The exchange sets a positive tone,
fostering mutual respect and engagement. It establishes a respectful social interaction pattern, promoting a conducive
learning environment and smooth transition into the lesson. Greeting rituals are key to building rapport and facilitating
communication in the classroom.

Turn 3

T: Thank you. Take a seat.

S: Thanks.
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In the turn, the teacher acknowledges the student’s greeting with appreciation and directs, transitioning from the greeting
phase to the instructional phase. This directive reinforces the teacher’s control over classroom activities, maintaining flow
and order. It helps establish the norms for behavior and respect for instructions, ensuring a structured learning environment.

Turn 4

T: OK, boys and girls. Today, we are going to learn Unit 7, Summer Holiday Plans.

S: OK.

In the turn, the teacher introduces the lesson’s topic, “Today, we are going to learn Unit 7, Summer Holiday Plans,”
marking a shift to instructional content. This initiation sets the lesson’s agenda, informing students of the focus and aligning
with curriculum objectives. It positions the teacher as a learning facilitator, guiding students toward specific outcomes. This
exchange announces the lesson’s content and objectives, providing clear direction for learning. It initiates the instructional
phase, framing the lesson and preparing students for engagement. Such introductions are crucial for guiding expectations and
ensuring coherence in lesson delivery.

Turn 5

T: Just now, I want to interview you. What are you doing on summer holiday? What are you doing?

S: I’'m traveling.

In the turn, the teacher initiates an interview-style question to elicit student responses about their summer holiday
plans: “What are you doing on summer holiday? What are you doing?” The student responds, “I’m traveling,” providing a
concise answer. This sequence follows the IRF pattern, where the teacher’s initiation prompts a student response, creating
a conversational flow focused on personal experiences. This interaction engages students in discussing their holiday plans,
encouraging them to share thoughts and experiences. It fosters language practice through real-life contexts, promoting
participation and language learning.

Turn 6

S: I’'m traveling.

T: Yes, we are traveling.

In the turn, the teacher responds to affirm the student’s statement, “I’m traveling,” validating the student’s contribution.
This affirmation reinforces the flow of the conversation, initiated by the teacher’s earlier question. The teacher’s brief
response maintains engagement and encourages further interaction. This exchange serves to validate the student’s response,
promote participation, and sustain a positive classroom atmosphere. By affirming the student’s input, the teacher fosters a
supportive environment that encourages ongoing discussion and language practice.

Turn 7

T: So, have you ever traveled before? How do you feel when you are traveling?

S: I feel relaxed.

In the turn, the teacher asks a series of questions to encourage students to share their travel experiences and feelings.
The student responds with “I feel relaxed,” directly answering the teacher’s query. This interaction engages the student in
expressing personal feelings about travel, promoting contextualized language use. The interaction serves two purposes:
eliciting personal responses about travel and practicing the expression of emotions in English. By asking open-ended
questions, the teacher stimulates discussion and invites student contributions, fostering both language development and
communication skills.

Turn 8

T: Oh, it is very relaxing. What else?

S: I feel excited.

In the turn, the teacher provides positive feedback to the student’s response, “I feel relaxed,” validating the emotion
expressed. The teacher then prompts the student to share additional feelings, to which the student responds with “I feel
excited.” This encourages the student to elaborate on their emotional responses to traveling, fostering language practice in
expressing diverse feelings. The interaction’s function is to help students articulate various emotions and experiences related
to travel. By acknowledging the initial response and prompting further elaboration, the teacher supports language fluency
and vocabulary expansion in emotional expression.

Turn 9

T: What about you?

S: I feel ...

In the turn, the teacher directs a question to another student, asking them to share their feelings about traveling. The
student begins to respond but is interrupted, leaving their statement unfinished. This interruption may reflect hesitation or
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difficulty in finding the right words, showcasing a moment of language processing and formulation in real-time classroom
discourse. The purpose of this interaction is to encourage participation and individual expression among students. By
inviting each student to contribute, the teacher fosters engagement and active language use, supporting the development of
communication skills and confidence in expressing personal opinions in English.

Turn 10

T: Oh, good. You see, traveling is full of what?

S: Happy and fun.

In the turn, the teacher continues the discussion by asking the student to identify positive aspects of traveling. The
student responds briefly with “Happy and fun”, emphasizing their perception of travel as enjoyable and joyful. This exchange
reinforces vocabulary related to emotions and experiences, encouraging students to articulate positive associations with travel.
The purpose of this interaction is to expand vocabulary and promote the use of descriptive language. By prompting students
to express emotions tied to travel, the teacher supports language acquisition and fluency, fostering a deeper understanding
and appreciation of the topic through personal expression.

4. Results and Discussion
4.1 Manifestation of the IRF Structure in the Lesson

The IRF structure was prominently observed throughout the analyzed lesson. The teacher’s initiation, the students’
response, and the teacher’s feedback. formed clear and consistent patterns. The sequences were systematically categorized,
revealing a predominant use of the IRF framework to facilitate classroom interactions. The following findings illustrate how
the IRF structure was manifested.

Initiation moves by the teacher included informing (15 times), directing (10 times), eliciting (25 times), cueing (8
times), and nominating (12 times), which were integral to the lesson’s flow and structure. For instance, informing moves
involved the teacher providing new information, setting the context, and introducing lesson objectives, such as when the
topic “Unit 7, Summer Holiday Plans” was introduced. Directing involved instructions like “Take a seat” and “What are you
doing on summer holiday?” which directed students’ actions and focus. Eliciting was characterized by the teacher frequently
asking questions to solicit responses, ranging from simple recall to more complex reflections, thereby encouraging students
to articulate their thoughts. Cueing involved prompts like “What else?” which nudged students towards further responses
and enhanced participation. Nominating saw the teacher selectively calling on students, ensuring diverse engagement and
effectively managing classroom dynamics.

The students’ responses were primarily verbal (18 times) and occasionally non-verbal (22 times), aligning with
the eliciting and cueing initiations. Non-verbal gestures such as nodding and raising hands indicated understanding and
agreement, while verbal responses varied from single words to more detailed statements, reflecting the students’ engagement
and comprehension of the lesson content.

The teacher’s feedback moves included accepting (20 times), evaluating (12 times), and reinforcing (18 times), which
contributed to the lesson’s interactive and supportive nature. Simple affirmations like “Yes” or “Good” acknowledged correct
responses, fostering a positive atmosphere. Evaluative feedback involved the teacher assessing student responses with
varying degrees of feedback, often providing corrective or supportive comments. Reinforcing feedback included positive
reinforcement, such as praise and encouragement, which was used to motivate students and validate their contributions.

Overall, the consistent use of the IRF framework facilitated a structured and interactive lesson, where each move built
upon the previous one, creating a cohesive and engaging learning environment.

4.2 Pragmatic Phenomena in Teacher-Student Interactions

The analysis revealed several pragmatic phenomena that characterized teacher-student interactions, significantly
contributing to the lesson’s effectiveness. Establishing rapport and managing the classroom was evident through initial
greetings and directives, which set a positive tone and established the teacher’s authority. Exchanges such as “Good morning,
boys and girls” followed by “Good morning, teacher” exemplified the establishment of a respectful and collaborative
classroom atmosphere.

Encouraging participation and engagement was achieved through the teacher’s use of open-ended questions and
prompts, which encouraged students to actively participate and share their thoughts. For instance, the question “What are
you doing on summer holiday” elicited personal responses, fostering engagement and making the lesson content relatable to
the students’ experiences. Facilitating language practice was another key aspect, as interactions provided ample opportunities
for students to practice language skills in a contextualized manner. Questions about feelings and experiences, such as “How
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do you feel when you are traveling” encouraged students to use descriptive language and express their emotions, thereby
enhancing their communicative competence. Providing scaffolding and support through the teacher’s feedback moves,
particularly reinforcing and evaluating, was crucial for student learning. Positive reinforcement and constructive feedback
helped students navigate their responses, build confidence, and promote a supportive learning environment.

4.3 Contribution to Lesson Effectiveness

The application of the IRF framework and pragmatic strategies greatly enhanced the lesson’s effectiveness. The structured
IRF pattern provided clear expectations, facilitated smooth transitions, and maintained classroom order. The teacher’s
strategic use of questions and prompts sustained high student engagement, fostering a dynamic learning environment.

Consistent positive feedback created a supportive atmosphere, encouraging students to participate and take risks.
The lesson also promoted language practice and cognitive development by eliciting personal experiences and providing
scaffolding for higher-order thinking.

In conclusion, the study demonstrates that structured interaction patterns and pragmatic teacher-student exchanges
are vital for effective teaching. The findings offer practical insights for educators aiming to boost student engagement and
optimize learning outcomes through the strategic use of the IRF framework.

5. Conclusion

This study examines the application of the IRF (Initiation- Response- Feedback) framework in a high-quality primary
school English lesson, highlighting its role in facilitating effective teaching and student engagement.

Through detailed discourse analysis, the research demonstrates how various initiation moves — such as informing,
directing, eliciting, cueing, and nominating — encouraged active student participation. Students’ responses and the teacher’s
feedback, including accepting, evaluating, and reinforcing, contributed to a coherent and supportive classroom environment.

The findings show that the IRF structure not only maintained classroom order but also provided a predictable
communication pattern that promoted cognitive engagement and higher-order thinking. By focusing on an exemplary lesson,
the study confirms the relevance of the IRF framework in primary English education, addressing gaps in previous research
and offering practical insights for educators.

Overall, the study underscores the importance of structured interaction and positive feedback in enhancing teaching
quality. It provides valuable implications for optimizing student engagement and learning outcomes and suggests future
research explore the IRF framework across different subjects and educational contexts.
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