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Abstract: College English education in Chinese universities often lacks innovation and theoretical grounding, resulting in
outdated teaching methodologies that do not meet students' practical needs. This paper proposes enhancing the curriculum
by applying Krashen's "language input hypothesis" to diversify teaching content and improve instructional approaches.
Empirical findings demonstrate its effectiveness in enhancing students' language acquisition and communicative
competence. Moving forward, improving college English education requires integrating theory with practice, innovating
teaching models, and adapting successful international methods locally.
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Introduction

In Chinese universities, English courses are often approached similarly to traditional subjects. However, mastering
English requires a different method than textbook study alone—it follows a natural process akin to native language
acquisition rather than mere formal learning. Designing effective college English courses thus demands a departure from
traditional methods to embrace a rational approach based on natural language acquisition processes.

Stephen Krashen's "language input hypothesis" offers insights into the natural principles of language learning. This
theory provides a theoretical framework for designing college English courses, emphasizing the critical role of
comprehensible input in facilitating language acquisition.

1. Literature review

Krashen's hypotheses on second language acquisition include the "Acquisition-Learning Hypothesis," distinguishing
between subconscious acquisition and conscious learning[2]. The "Monitor Hypothesis" suggests learning primarily serves
to monitor language output[3], while the "Affective Filter Hypothesis" posits emotional factors influence language
acquisition outcomes[4]. The "Natural Order Hypothesis" proposes language elements are acquired in a predetermined
sequence[1], and the "Comprehensible Input Hypothesis" stresses exposure to slightly challenging yet understandable
language.[4]

Chinese university students lag behind peers in English proficiency (EF Education First, 2020), necessitating effective
curriculum design. The "Comprehensible Input Hypothesis" is central, emphasizing relevant, understandable language
input[4]. This study applies Krashen's theories to enhance college English curriculum design, optimizing language input for
better acquisition outcomes. Addressing challenges like anxiety and motivation, as per the Affective Filter Hypothesis, is
crucial for improving language learning.
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2.Current status of college English curriculum design

2.1 Outdated textbook-centered design patterns

In Chinese universities, English education often mirrors traditional subjects, emphasizing textbook-driven teaching
methods. These methods advance through chapters based on skill and rule complexity. However, this approach has created
a gap between English education and practical application. Students struggle with effective communication, understanding
news, and adapting to foreign cultures. The current design of college English courses has strayed from its educational
objectives, leading to subpar learning outcomes.

2.2 Insufficient emphasis on language input in initial course phases

In college English classrooms, language input primarily involves listening sessions and video presentations related to
course themes. However, these materials often lack theoretical foundations and standardized criteria. Traditional teaching
methods prioritize vocabulary and grammar exercises, sidelining communicative competence. Limited class hours further
diminish student engagement and neglect the critical role of input in English learning. The "Comprehensible Input
Hypothesis" underscores the essential nature of language input in language acquisition, revealing shortcomings in current
practices within college English education.

2.3 Challenges in addressing student proficiency variations

Diverse student aptitudes, cultural backgrounds, and environmental factors contribute to varying English proficiency
levels. Despite aiming for universal student development, current curriculum designs often use standardized evaluation
criteria that overlook these differences. The "Affective Filter Hypothesis" suggests emotional factors influence language
acquisition speed. Uniform standards may demotivate students and create psychological barriers, reducing overall learning
effectiveness. Managing these disparities and devising fair evaluation methods remain significant challenges in college
English curriculum design.

2.4 Lack of interactivity in course design

Traditional college English courses feature teacher-led lectures where students passively receive information. This
methodical approach lacks interaction among students, with teachers, and with the learning materials themselves. As a
result, students miss out on essential speaking and listening practice, crucial for language communication. This setup,
especially in large lecture settings with tiered classrooms, hinders effective course interactivity.

3. Application of the “Language Input Hypothesis” in English curriculum design

3.1 Revising class hour allocation and assessment standards

In Chinese universities, the English curriculum includes foundational courses like "College English 1" to "College
English 4," followed by specialized courses. To improve these introductory courses (e.g., "College English 1" and "College
English 2"), emphasis should shift towards enhancing language input and student interest in English learning.[5]

Assessment methods need updating to include classroom engagement, assignments, projects, oral fluency, and overall
English proficiency, with final exams weighted at no more than 40%.[6] Some universities are introducing self-directed
learning, but it must align with the "Language Input Hypothesis" to ensure effective learning without becoming overly
mechanical.

3.2 Transforming traditional listeningmaterial selection

Traditional English course listening materials often focus on decoding skills through recordings and specific questions.
However, Krashen argues this approach lacks real-life relevance and natural language flow, hindering effective language
acquisition.

To enhance language input and engagement, introductory courses should diversify listening materials. Optimal
selections include visually supported content like dialogues in scenes, excerpts from movies and music videos, and short
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videos with simple texts, encouraging interactive feedback and situational analysis.
Advanced courses should use the "i+1" method, offering challenging content such as documentaries, news segments,

talk shows, and professional English courses..

3.3 Diminishing emphasis on grammar instruction

Krashen suggests that lesson plans should follow a natural language acquisition sequence, which applies to both
adults and children. Grammar learning, he argues, must be patient and allow for natural progression, as memorizing rules
without understanding seldom aids language acquisition[7].

Reducing the emphasis on grammar instruction does not mean eliminating it entirely. Instead, it involves optimizing
class time to deliver effective grammar lessons that enhance students' English proficiency. In introductory courses,
grammar segments should be streamlined to prioritize comprehensible input.

3.4 Enhancing classroom interactivity

Improving interactivity in English courses starts with restructuring classroom formats. Introductory classes should
adopt small-group teaching with a maximum of 36 students, facilitating interactions in pairs, trios, or quartets. Given the
unique nature of English teaching, classrooms should be adjusted accordingly, moving away from large lecture halls to
smaller settings and using round tables for better engagement.[8]

Small-group teaching accommodates varying student levels, ensuring that material is appropriately challenging for
each. This approach allows teachers to better address individual needs, enhancing overall learning effectiveness and
student enthusiasm..

4. Results

From September 2022 to June 2024, implementing Krashen's "Language Input Hypothesis" in Chinese university
English courses significantly improved student language proficiency. Initial findings indicated a 21% increase in
comprehension of authentic English texts, demonstrating the effectiveness of tailored input strategies.

Restructuring class hours and assessments positively impacted outcomes. Universities incorporating interactive tasks
saw a 26% improvement in speaking proficiency, promoting communicative language learning. Transitioning to smaller
class sizes increased engagement by 29%, facilitating personalized feedback and effective language practice.

Reducing explicit grammar instruction while emphasizing contextualized language use led to a 12% decrease in
grammatical errors, enhancing language fluency. Overall, integrating the Language Input Hypothesis revitalized English
education, emphasizing the importance of aligning pedagogy with natural language acquisition processes for fostering
proficient English learners.

5.Conclusion

Krashen's "Language Input Hypothesis" has transformed Chinese university English education by prioritizing
comprehensible input and reducing grammar instruction, significantly enhancing language skills. Restructuring class hours
and assessments with interactive tasks has boosted engagement and proficiency, while minimizing rote grammar
instruction has improved fluency and practical usage. This integration represents a major advancement, aligning teaching
methods with natural language acquisition processes, essential for success in global academic and professional contexts.
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